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Introduction 

At Mordiford CE Primary, we aim to provide a supportive and inclusive environment for all 
pupils, including those with special educational needs and/or disabilities (SEND). Our 
approach is rooted in quality first teaching, where differentiation and appropriate 
adjustments are made to ensure all children can thrive. For pupils whose needs are 
“additional to and different from” those received by others, we provide tailored support, in 
collaboration with external services as needed. We constantly track the progress of all pupils 
to inform teaching and learning. If a pupil shows less progress than expected, we take steps 
to remedy this through additional support in class, equipment, or catch-up programs. 
 
All teachers are responsible for every child in their care, including those with special 
educational needs and/or disabilities (SEND).  
 
Underpinning ALL our provision in school is the graduated approach cycle of: 
 
 
 
 
 
 
 
 
 
Assess: Children are continually assessed as part of a rigorous, whole-school monitoring 
approach. A variety of assessment techniques may be used, including observation of pupils’ 
learning; informal discussion with individuals or groups of pupils; asking questions to 
determine knowledge and understanding; looking at recorded work or conducting formal 
tests. Assessments may be carried out by teachers or Learning Support Assistants (LSAs), 
depending on the child’s needs.  
 
Plan: If a child is falling behind the level expected for children their age or they are not 
making the progress expected, teachers are responsible for adjusting their practice according 
to the needs of the individual child. Such adjustments may include changes in seating 
arrangements or groupings, provision of different learning materials, more extensive 
adaptations, inclusion in small adult-led group activities or provision of more specific 
resources such as reading rulers or pencil grips. This level of provision is known as Quality 
First Teaching or Wave 1 and is available to all children. In addition to these adjustments, 
teachers may also decide to include pupils in more targeted interventions designed to enable 
pupils to ‘catch up’ with their peers. 
 
 Do: While the class teacher is responsible for adjusting classroom practice, more targeted 
interventions may be led by the class teacher or LSA. Desired outcomes will be much more 
specific and differ according to the needs of the pupils – this is known as Wave 2 support and 
may be accessed by a range of children, not only those with identified SEND. 
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 Review: Teachers are responsible for monitoring the progress of pupils who are accessing 
interventions, and this is done through discussions with the adult responsible for delivering 
interventions and general monitoring of work produced during sessions. The SENCo oversees 
completion of this document and offers support and guidance on next steps as appropriate.  
 
If the pupil is still failing to make progress despite accessing Wave 1 and Wave 2 support, the 
SENCo may decide to refer the child to an outside agency such as Speech and Language 
Therapy, Occupational Therapy, Community Paediatric Services or CAMHS. The SENCo may 
also decide to carry out more detailed assessments in order to further clarify the child’s 
strengths and weaknesses. Parents are consulted at every stage of this process and are 
required to give written consent for further referrals or assessments to be undertaken. 
 
SEND Needs: 
 
Children and young people’s SEND are generally thought of in the following four broad areas 
of need and support: 
 

Communication and interaction:  

 
Communication and Interaction Needs refer to difficulties children may face in 
understanding and using language, as well as engaging with others socially. These challenges 
can affect their ability to express themselves, follow conversations, or interpret verbal and 
non-verbal cues. Children with communication and interaction needs may struggle with 
speaking, listening, understanding instructions, or forming relationships with their peers. 
 
Support for these children involves providing strategies to enhance their communication 
skills, such as using visual aids, simplified language, or social skills training. The use of 
tailored interventions, including speech and language therapy, may also be necessary to help 
children develop essential communication skills. Additionally, teachers and staff may adapt 
their language and teaching methods to ensure these children can participate in lessons and 
social activities. 
 
In some cases, external professionals, such as speech therapists or educational 
psychologists, may work with the child to assess their needs and recommend specific 
strategies and support to improve their communication and interaction abilities. 
 
If a child shows difficulties with social communication, they are first observed by their class 
teacher, followed by the SENCo if needed. Any concerns are discussed with parents, and a 
decision is made regarding whether a referral to an external agency, typically the 
Community Paediatrics team, is appropriate. The school collaborates closely with external 
professionals to implement their recommendations, ensuring that necessary resources are 
acquired to support the child effectively. 
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Cognition and learning: 

 
Cognition and Learning Needs refer to difficulties children may have with learning, which can 
impact their ability to process information, understand concepts, and apply skills in academic 
settings. These needs can manifest in various ways, such as struggles with memory, 
attention, problem-solving, or understanding and applying new knowledge. Children with 
cognition and learning difficulties may need additional support to access the curriculum, 
develop literacy and numeracy skills, or manage their learning pace. 
 
Support for these children typically involves tailored interventions, such as specific teaching 
strategies, adapted learning resources, and individualised learning plans. In some cases, 
external professionals, like educational psychologists or a Specialist Teacher, may be involved 
to assess and provide further guidance on effective teaching strategies to identify specific 
areas of strength and difficulty. If this is the case, a report will be drawn up and shared with 
the class teacher and the child’s parents.  The aim is to help children achieve their potential 
by providing the right support and learning environment. 
 
Children with difficulties in the areas of cognition and learning will initially be identified 
through general class assessment procedures and measures will be taken to adjust teaching 
strategies accordingly. Teachers may choose to change groupings, alter seating 
arrangements, make additional learning resources available or further consider 
differentiation arrangements. Small groups may be set up to boost learning and these may be 
led by the teacher or the learning support assistant with the aim being to consolidate 
knowledge & understanding and promote opportunities for overlearning. 
 

Social, emotional and mental health: 

 
Social, Emotional, and Mental Health (SEMH) Needs refer to difficulties children may 
experience in managing their emotions, behaviours, or forming positive relationships with 
others. These needs can manifest in various ways, including anxiety, depression, anger 
management issues, low self-esteem, or social withdrawal. Children with SEMH difficulties 
may also struggle to regulate their emotions, which can impact their behaviour in school, as 
well as their ability to focus, interact, and engage with others. 
 
Support for children with SEMH needs typically involves a range of interventions aimed at 
improving emotional regulation, behaviour management, and social skills. This may include 
personalised strategies, such as counselling, therapy, or social skills groups, as well as 
creating a supportive and understanding school environment. Teachers and staff are trained 
to recognise and respond to these needs by offering emotional support, providing structure, 
and using positive behaviour strategies. 
 
In more complex cases, external professionals, such as educational psychologists, 
counsellors, or mental health specialists, may work with the child and school to develop 
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strategies that promote emotional well-being and academic success. The goal is to ensure 
children feel supported, safe, and able to thrive both socially and academically. 
 

We are committed to the mental health and well-being of our pupils and strive to foster a 
positive mental health environment for the entire school community. For pupils with 
identified social, emotional, or mental health needs, referrals may be made to specialist 
services, such as the SEMH Inclusion Support team (SIS), Child and Adolescent Mental Health 
Service (CAMHS), child bereavement support services, or counselling services. 
 

Sensory and/or physical needs: 

 
Physical and Sensory Needs refer to difficulties children may experience due to impairments 
or disorders affecting their physical abilities or sensory processing. This can include 
conditions such as visual or hearing impairments, physical disabilities, or challenges with 
coordination and movement. Children with physical or sensory needs may require additional 
support to access the curriculum, participate in school activities, or manage daily tasks. 
 
Support for children with physical and sensory needs typically involves adapting the learning 
environment, providing specialised equipment or assistive technologies, and offering 
tailored interventions. This could include the use of hearing aids, braille materials, or 
mobility aids, as well as modifications to teaching methods to ensure full participation. 
Occupational therapy, physiotherapy, or support from sensory specialists may also be 
involved to help the child overcome barriers and develop necessary skills. 
 
The goal is to ensure that children with physical and sensory needs have equal access to 
learning opportunities and are supported to reach their full potential in all areas of their 
education. 
 
 The school is fully accessible to pupils with physical disabilities or sensory impairments and 
strives to ensure resources are appropriate to need – please refer to the school’s 
Accessibility Plan for further details. The SENCo works closely with the local authority’s 
Hearing Impairment (HI), Visual Impairment (VI) and Physical & Sensory Support Service 
(PASS) teams and will ensure any recommendations made by either team are implemented 
successfully.  
 
The following provision is available within our setting (some of this provision will only be 
made available once a specific need has been identified): 

 
 
Details of provision and skills: 

Area of Need Support/Training/Experience 

Cognition and Learning Support and Interventions: 
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• Small, guided group support provided by a teacher or 
Learning Support Assistant (LSA). 

• Basic skills sessions to support consolidation and mastery 
of key concepts. 

• Individualised support programmes tailored to meet the 
child's specific learning needs, reflected in an 
Independent Education Plan (IEP), linked to P Scales or 
The Engagement Model where appropriate. 

• Guided and paired reading sessions to enhance literacy 
development. 

• Daily phonics instruction, including Direct Phonics and 
Reading Reflex. 

• Handwriting and fine motor skills development support. 
• Use of assistive technology, including speech-to-text 

software and Clicker 8. 

Targeted Interventions: 

Literacy Support 

• Literacy Gold 
• Literacy Toolbox 
• Toe by Toe 
• Word Wasp & Hornet 
• Direct Phonics 
• Reading Reflex 
• Bug Club 
• Stairway to Spellings 
• Spelling Made Easy 
• SNIP 

Numeracy Support 

• Maths Whizz 
• Dynamo Maths 
• Numicon 
• Plus 1 & Power of 2 

Teaching and Learning Approaches 

• Use of ‘child-friendly’ and needs-based learning plans – 
developed collaboratively with pupils, parents, and staff, 
and shared with all relevant adults working with the 
child. 



7 

 
 

• Annual evaluation of whole-school policies to ensure 
inclusion and progress for pupils with SEND. 

• Regular review of teaching resources to ensure 
accessibility for all pupils. 

• Integration of ICT tools to reduce barriers to learning 
where possible. 

• Implementation of external professional 
recommendations to support individual needs. 

External Support and Assessments: 

Where necessary, we may seek assessments and advice from a 
range of professionals, either through direct referral or via the 
GP: 

• SEMH Inclusion Support Team (SIS) 
• Autism Outreach Service 
• Educational Psychology Service 
• Physical and Sensory Support Service (PASS) 
• Speech and Language Therapy Service (SALT) 
• Occupational Therapy (OT) 
• Physiotherapy 
• School Nurse 
• CAMHS (Child and Adolescent Mental Health Services) 
• Child Development Centre (CDC) 

 
Communication and 
Interaction 

Support and Interventions: 

• Speech and Language programmes delivered by trained 
Learning Support Assistants (LSAs) to support 
communication development. 

• Use of specialist resources, including: 
o Black Sheep Press materials 
o Elklan 
o Nuffield Early Language Intervention (NELI) 
o POPAT resources 

• Communicate in Print (Symbols) to aid comprehension 
and support communication. 

Expressive Language Support: 

• Teaching Talking 
• Language Builders 
• Talk Boost 
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Receptive Language Support: 

• Strategies to improve understanding and following 
directions. 

• Use of visual timetables to support routine and 
structure. 

• Techniques to enhance comprehension, including: 
o Understanding and responding to key questions 

(who, what, where, when). 
o Expanding age-appropriate vocabulary. 
o Supporting sequencing and storytelling skills. 

• Strategies for social communication, including: 
o Practising turn-taking in conversation. 
o Encouraging appropriate language use in social 

settings. 
• Alternative communication methods (AAC) where 

needed, including: 
o Use of gestures, picture boards, and assistive 

communication devices. 

External Support and Assessments: 

Where necessary, we work with external agencies to provide 
further support and assessments: 

• Speech and Language Therapy Service (SALT) 
• Community Paediatrician 
• Specialist Advisor for Autism Spectrum Disorder (ASD) 
• Educational Psychology Services 

Our approach ensures that pupils with communication and 
interaction needs receive targeted support to develop their skills 
and confidence in communication. 

 
Social, Emotional and 
Mental Health 

Support and Interventions: 

• Social Skills Programmes, including: 
o Time to Talk 
o Socially Speaking 
o Lego Therapy 
o Art Therapy 
o Friends Programme 
o Circle Time 
o Comic Strip Conversations 
o Social Stories 
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• Pastoral support through: 
o 1:1 mentoring and intervention where needed 
o Home/school link books 
o ‘Start of day’ sessions to ease home-to-school 

transition 
o A quiet, safe place for time out when required 
o Targeted small-group sessions to build emotional 

resilience 
• Play-based support: 

o Designated support at playtime and lunchtime 
o Young Leaders to encourage positive peer 

interactions 

Behaviour and Emotional Wellbeing 

• Positive Behaviour Management: 
o The school's behaviour systems focus on a 

positive approach to encourage appropriate 
choices. 

o Reasonable adjustments are outlined in the 
behaviour policy to minimise exclusions. 

o Teachers and Learning Support Assistants 
support pupils in developing self-awareness, 
social skills, and self-esteem. 

• Personalised strategies and support, including: 
o Individualised Education Plans (IEPs) with 

personalised targets  
o Part-time timetables if required 
o 1:1 support, where appropriate, for personal care 

needs 

Training and Staff Expertise: 

• Staff training in specialist support strategies, including: 
o Positive Handling Training (Team Teach) 
o Emotional Literacy Support Assistant (ELSA) 

training 
o Attachment Theory 

• Most staff are trained in Team Teach behaviour 
management, with refresher training scheduled as 
needed. 

• 2 Members of staff trained as ELSAs to provide targeted 
emotional support. 

External Support and Assessments: 
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Where necessary, we work with external agencies, including: 

• Social Inclusion Team (SIS) 
• Child and Adolescent Mental Health Services (CAMHS) 
• Child Development Centre (CDC) 
• School Nurse 
• Phoenix Bereavement Service 
• Positive Parenting Groups 
• Onside 

The school is committed to ensuring all pupils receive the 
necessary support to develop emotional resilience, maintain 
positive peer relationships, and thrive in their learning 
environment. 

 
Physical/Sensory Needs Support and Interventions: 

• 1:1 support session from Occupational Therapy (OT) and 
Physiotherapy teams, as necessary. 

• Targeted intervention sessions, planned by OT/Physio 
teams and delivered by Learning Support Assistants 
(LSAs). 

• Gross motor exercise programmes set by the 
Physiotherapy team and implemented by Learning 
Support Assistants. 

• Fine motor development support, including: 
o 1:1 and small-group fine motor sessions. 
o ‘Write from the Start’ programme. 
o Use of specialist equipment such as writing 

slopes, pencil grips, and adapted writing aids. 

Specialist Equipment and Accessibility: 

• Use of specialist equipment to support physical and 
sensory needs, including: 

o Wedges, desk slopes, and adapted seating. 
o Soundfield systems in some classrooms to 

support hearing needs. 
• Use of ICT to increase access to the curriculum where 

appropriate. 

Commitment to Inclusion and Accessibility: 

We are committed to: 
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• Providing a fully accessible environment that values and 
includes all pupils, staff, parents, and visitors, regardless 
of age, education, physical, sensory, social, spiritual, 
emotional, and cultural needs. 

• Challenging negative attitudes about disability and 
accessibility, fostering a culture of awareness, tolerance, 
and inclusion. 

• Improving access to the school’s physical environment 
and adding specialist facilities as necessary. 

• Implementing reasonable adjustments to remove or 
reduce barriers to learning. 

Training and Staff Expertise: 

• Learning Support Assistants deliver OT and 
physiotherapy programmes under professional guidance. 

• Regular liaison with the Physiotherapy team to review 
and adapt individual programmes as needed. 

• Occupational Therapy support is sought and 
implemented on a 1:1 basis where required. 

External Support and Assessments: 

We work with external agencies to provide specialist 
assessments and support, including: 

• Child Development Centre (CDC). 
• Occupational Therapy (OT) and Physiotherapy Teams. 
• Specialist Advisory Teachers (Hearing Impairment - HI, 

Visual Impairment - VI, and Physical and Sensory Support 
- PASS Team). 

• Equipment Specialists – to advise on and adjust specialist 
equipment. 

• Local Authority Inclusion Team – to provide guidance on 
reducing barriers to success. 

Our approach ensures that all pupils with physical and sensory 
needs receive the necessary support to access learning and 
participate fully in school life. 

 
 

Inclusive practice: Classroom Environment and Accessibility: 

• Flexible classroom layouts designed to meet the needs of 
all learners. 
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• Strategic seating arrangements to support focus, 
engagement, and individual learning needs. 

• Displays that reflect diversity and inclusion, providing 
accessible learning aids. 

• Easy access to equipment, ensuring that all pupils can 
independently retrieve necessary resources. 

• Visual timetables to support routine, structure, and 
independence. 

• Support scaffolds available to aid learning, including: 
o Word banks 
o Number lines 
o Writing templates 
o Other personalised resources as needed 

Inclusive Teaching Strategies: 

• Multi-sensory teaching approaches, incorporating visual, 
auditory, and kinaesthetic learning methods. 

• Adaptive teaching techniques to cater to the diverse 
needs of all children. 

• Scaffolded learning to support pupils in developing 
independence while ensuring access to the curriculum. 

Valuing Diversity: 

• An inclusive school ethos that recognises and celebrates 
diversity. 

• Teaching and learning experiences that reflect a broad 
range of backgrounds, cultures, and abilities. 

• A commitment to removing barriers to learning and 
participation for all pupils. 

 
 

Provision for 
supporting 
relationships between 
peers:  

Provision for Supporting Relationships Between Peers: 

• Playground Buddies to encourage positive social 
interactions and friendships. 

• Circle Time sessions to promote open discussions and 
social inclusion. 

• Emotional Literacy Support Assistant (ELSA) 
interventions for pupils requiring additional emotional 
support. 

• Small group work targeted at developing social skills and 
emotional resilience. 
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• Friends Programme to foster peer relationships and 
enhance social understanding. 

• Structured games and activities providing opportunities 
for pupils to express concerns and build friendships in a 
supportive environment. 

• Proactive school systems to ensure peer friendships are 
nurtured and no pupil feels isolated. 

• Lunchtime Friendship Club 

Our approach ensures that all children feel valued, supported, 
and able to thrive in a fully inclusive learning environment. 

 
Medical Conditions • Individual Care Plans are established for children with 

medical conditions. 
• Regular meetings between parents, professionals, the 

SENDCO, and Learning Support Assistant to ensure 
ongoing support and communication. 

• First Aid Training: All LSAs are trained in first aid to 
respond appropriately to medical emergencies. 

• Guidance and advice are sought and implemented to 
support pupils with significant medical needs. 

• Deployment of additional adults to enhance pupil 
success and independence where necessary. 

• Medicine Administration Policy: Staff are trained to 
understand and implement this policy effectively. 

• Strong parent-school partnerships to ensure 
collaborative support for pupils with medical conditions. 

 
 
 


